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ESOL for Parents and Caregivers Curriculum

School Involvement:

 Unit 4 Advocacy and Special Education
Activity:

#1: School Advocacy Related Vocabulary 

#2: Advocacy case Studies 

#3: Calling to Set Up a School Meeting (b)

#4: Getting Special Education Services for Your Child
#5: A Special Education Telenovela: La Sopa de la Abuela (b)
#6: A Deep Dive into Books about Children with Disabilities (b)

       6a: Just Ask, by Sonia Sotomayor
       6b: Thank You Mr. Falker, by Patricia Polacco 

       6c: Wilma Unlimited, by Kathleen Krull

Developed by Susan Klaw
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About English for New Bostonians
English for New Bostonians (ENB) invests in the future of our region by fostering a high-quality ESOL system that prepares immigrants to pursue their educational, economic and civic aspirations. Through grant making, training teachers, and building public awareness, ENB expands the number of English for Speakers of Other Languages (ESOL) seats, improves program quality across agencies, customizes curricula to diverse subpopulations, and leverages private and public resources. Founded in 2001 by the Mayor’s Office for Immigrant Advancement (MOIA), immigrant leaders, and local foundations, ENB now involves several city departments, approximately 20 public and private funders, and numerous community organizations. 

About the ESOL for Parents and Caregivers Initiative 

Through ESOL for Parents and Caregivers, ENB guides ESOL providers and immigrant-rich schools in building partnerships to facilitate parent engagement in schools, enabling parents/caregivers to improve their English and digital literacy skills, navigate school systems, and understand expectations and opportunities for school involvement and ways to optimize children’s learning. At the same time, ESOL for Parents helps adults prepare to pursue their own educational and employment goals, while supporting children’s learning – aiming to eliminate multigenerational poverty. 

About Susan Klaw 
Susan Klaw has directed, taught in, and developed original curriculum materials for Boston-based parent ESOL programs since 1991. She has delivered extensive training locally and nationally on various aspects of Family Literacy and been named a “Literacy Champion” by the Massachusetts Literacy Foundation, Parent Educator of the Year by the Children’s Trust Fund, and Adult Educator of the Year by the Massachusetts Coalition for Adult Education. 

About the ESOL for Parents and Caregivers Curriculum 
The Curriculum (on ENB website and available free of charge) gives ESOL teachers background materials, lessons and activities designed to help immigrant parents learn English and become more effectively involved in their children’s education. Selecting curriculum units and lessons relevant to their classes, ESOL teachers can orient immigrant parents to the U.S. school system and provide practical skills such as interpreting report cards, participating in teacher conferences, advocating for children, and supporting children's learning at home. While some information is Boston specific, much can be used in any locale. ENB can assist in adapting materials for school districts. Additionally, ENB offers a Companion Middle/High School Guide, as well as a Digital Learning Guide to support online instruction.

 

Using the ESOL for Parents and Caregivers Curriculum
All materials are intended to be downloaded and widely used. Please cite English for New Bostonians and credit English for New Bostonians on all reproductions. We welcome feedback and stories on how you and your students are using the ESOL for Parents and Caregivers Curriculum!

Thanks to the many public and private funders that have supported this project, especially the Highland Street Foundation, Shipley Foundation, Hamilton Foundation, Moses Kimball Foundation, Plymouth Rock Foundation, Blum Shapiro Foundation and the Mayor’s Office for Immigrant Advancement’s We Are Boston Gala. 

Contact us at info@englishfornewbostonians.org or visit us online at www.englishfornewbostonians.org
ACTIVITY #1: SCHOOL ADVOCACY RELATED VOCABULARY
Rationale:

We want students to know that they can and should advocate for their child. The more school related vocabulary they know, the easier this becomes. 

Student Objectives:

· Students will understand that for different issues you need to contact different people within BPS.

· Students will learn at least five new vocabulary words which describe different categories of school issues.

Materials:

· Handout: “Advocating for our Child: A Problem-Solving Checklist, from the current  Guide to Boston Public Schools for Families and Students . If you do not have a hard copy of the Guide, you can download the check list.. Go to the BPS website and search for Guide to Boston Public Schools for Families and Students
· Handout: Advocating for Your Child: Vocabulary Definitions
· Handout: Advocating for Your Child Vocabulary Worksheet

Activity Outline: 

1. Explain objectives.

2. Write Advocating for Your Child on board and talk with group about what “to advocate” means. It will probably be an unfamiliar term.  Say it means to speak up for your child if there is a problem. Give an example: It takes your 7 year old son two hours every night to finish his homework. You think this is too long. You go and talk to his teacher about the problem. That is advocating for your child.
3. Write this sentence on the board: You have a right to advocate for your child. Discuss with the class what this means. Assure parents that it is okay for them to come into school and talk to someone if there is a problem. They shouldn’t feel afraid to do this. Explain that in this activity they will learn who they can talk to for different kinds of problems.

4. Distribute the page from the Guide “Advocating for your Child.” It would be good to print this on bright colored paper and at the end of the lesson, suggest that parents save it and put it on their refrigerators to remind them they have a right to advocate for their child. Point out that this comes from BPS. They want parents to know how to advocate for their child.
· Begin by explaining the format of the checklist: you talk to different people for different kinds of problems in the order listed. 
· Go over each heading as a vocabulary term. These are best explained by school related examples, e.g. for Issues Affecting your Child’s Learning, you could give the example of a child getting too much or too little homework. Ask the class to contribute other examples and write these on the board under the given heading.

· Review understanding of the Checklist by going around the room and asking such questions as: “If there is a discipline problem, who is the first person you should talk to?”
5. Distribute the Handouts: Advocating for Your Child: Vocabulary Definitions and     Advocating for Your Child Vocabulary Worksheet.  Review definitions as a group and then have students work in pairs to do the sentence completions. 
6. Play with the new vocabulary:

· Play Telephone with the sentences students have just completed. Divide students into teams of no more than six. Have each team line up. Make sure that the first person in each line has comparatively strong comprehension skills. Whisper the sentence to the first person in each team. They then whisper what they have heard to the next person who whispers it to the next person, etc. The last person on each team repeats aloud what they heard. Write these results on the board, and then write your original sentence. The team that has come closest to the original sentence wins. As you replay the game with additional sentences, allow team members to rearrange themselves in the line if they wish.

· Play Match it Up. Divide students into teams. Each team gets an envelope which contains the words and the definitions on separate pieces of paper. Index cards work well. Team members have to pair the word and the definition. Whichever team finishes first, wins. 

· Play Word Bingo with the 13 vocabulary words. Write all the words on the board. Get students to draw a 3x3 grid on a piece of paper. Ask them to choose words from the board to fill in their nine squares, but not to choose them in the order they are written on the board. Give students something to mark their bingo cards with: dried beans, paper clips, buttons, pennies. Begin calling out words from the list, in random order. You can make a check mark to remind yourself which words you have already called. When someone has three in a row, they call out Bingo!  However, in order to win, they must be able to give a correct example of each of their three words. If they do it correctly, they win. If not, then the game continues until another Bingo is called and the person can give three correct examples.  Warn students not to take the markers off their cards when a Bingo is first called until it becomes clear whether that person has won or not. 
Handout: Advocating for Your Child: Vocabulary Definitions

1. issue: 
something you are concerned about.
Example: if your child doesn’t have time to finish lunch, that might be an issue for you.
2. affect: to influence. 
Example: if children don’t get enough sleep, this affects their learning because they are tired in school. 

3. general: common to all. 
Example: a general school issue might be that children have to wait outside in the rain before school opens in the morning.

4. school governance: how decisions are made. 

Example: schools are supposed to have parent councils so parents can participate in 
decisions at the school. 

5. discipline: to punish for breaking the rules. For example, students may have to stay 

       after school if they don’t bring in their homework.

6. safety:
being protected from getting hurt. 

Example: keeping the front door of a school locked is for the safety of the children.
7. transportation: how you go from one place to another.

Example: BPS provides bus transportation to some students. 

8. school assignments:  which school your child is given a place in. 
Example:  Parents choose three schools. The school assignment will be one of those schools, but not always the first choice.

9. transfer: to change from one school to another. For example, 
Example: If you are not happy with the school your child is attending, you can ask for a transfer. 

10. waiting list:  when there is no space in a school or program you want to get into, your 
              name is on a list. When space becomes available and you are number one   

              on the list, you get that spot.

11. residency: where you live. 

Example: to go to a school in the city of Boston, you must live in Boston. You cannot live in Chelsea.  Proof of residency means something that shows where you live.

12. English language learner (ELL): when English is not your first language and because of that you have trouble doing grade level work in English.  

13. Special Education: special services and programs for students who need extra help in school. 
Example: if a child doesn’t speak clearly by age 5, he may need speech 
   therapy. 

Handout: Advocating for Your Child Vocabulary Work Sheet
Directions: Fill in the blanks in the following sentences, using words from the Advocating for Your Child vocabulary list. 
Note: BPS= Boston Public Schools
1. Because we live close to my child’s school, we do not get _______________________.

2. The ___________ I am most concerned about is that my child has a lot of substitutes in his classroom. I don’t know why his teacher is absent so often.

3. I want to _________________ my child to another school. This school is too big.

4. A ________________issue for working parents is what to do with their children after school.
5. You need to show proof of _______________________ when you first register your child for school.

6. My child didn’t get into a K1 classroom, but she is on the _____________   ______.

7. If a child doesn’t eat a good breakfast, it will _______________ his ability to learn. A child can’t concentrate when he feels hungry. 
8. At the end of first grade, my child has still not learned to read. I think he might need 

___________________   ______________________ services. 

9. Teachers are not permitted to hit children as a form of ______________________.

10. I am happy with my daughter’s ____________________

   __________________. Everyone says it is an excellent middle school. 

11. In the car, it is very important for _______________ that children wear seat belts.

12. There are lots of ________________  ______________  ________________ in BPS because there are so many immigrants in Boston. 
13. It is important that parents play a role in school _____________________. We are partners in our children’s education. 
ACTIVITY #2: Advocacy case studies
Rationale:

Using case studies or stories is always a good way to help students better understand content. In this activity, the case study questions ask students to review the Problem-Solving Checklist from the BPS Guide that they used in the previous activity and the case studies themselves underscore the need for Parent Advocacy. 
Student Objectives:

· Students will be able to identify the type of issue and who they should talk to when they have a school related problem.

· Students will write their own stories about advocating for their child.
Materials:

· Handout: Advocacy Case Studies

· Extra copies of the Problem Solving Checklist used in Activity #1 in case students don’t have their copies
· Handout: Writing About Your Experience with School Problems

Activity Outline: 

1. Explain objectives.

2. Distribute the Handout Advocacy Case Studies Read them aloud together, explaining any unfamiliar vocabulary.
3. Have students work in pairs or small groups to read and answer the questions about each story. The pairs/groups then share their answers with the whole group. 

4. Distribute the handout: Writing About Your Experience with School Problems. Have students write a first draft in class or as a homework assignment. Correct the first drafts and have students copy over their paragraphs. 

5. Have students read their stories to the group. Make sure to compliment them on their advocacy efforts or to ask them what they might do differently now that they have learned that they have a right to advocate for their child and who they should talk to.
Follow-Up:

Copy and save the student writings. You could use some of them as examples of parent advocacy in future classes. 
Handout: Advocacy Case Studies
Directions: After reading each story, looking at your Advocating for Your Child Checklist and answer the questions.
Gloria’s Story

Gloria is worried because her son doesn’t have a permanent teacher. Every week he has a different teacher. She is worried that the children are not learning. The children never get homework. One day they spent the whole day cleaning the room. Her son has begun to say he doesn’t like school. He has always liked school before. 

What kind of problem is this (choose one of the categories):______________________

Who should Gloria talk to first?_______________________________

What do you think Gloria should say?
___________________________________________________________________

___________________________________________________________________
Rosa’s Story
When Rosa went to pick up her 7 year old son Pablo at school, he told her that Ms. Foley, his substitute teacher for the day, had pulled him across the room by the back of his sweatshirt. He had a red mark on his throat where the zipper had gone into his skin. Rosa knows that Pablo sometimes lies. However this time three of his friends told her the story was true and showed her how the teacher had pulled him across the room. 
What kind of problem is this (choose one of the categories):______________________

Who should Rosa talk to first?_______________________________

What do you think Rosa should say?

___________________________________________________________________

___________________________________________________________________

Mario’s Story

It is now June.  Mario’s daughter Sara is supposed to start kindergarten in September. But he still doesn’t know what school she is supposed to go to. The last papers he got said she was on the waiting list for three schools. 
What kind of problem is this (choose one of the categories):______________________

Who should Mario talk to first?_______________________________

What do you think Mario should say?

___________________________________________________________________

___________________________________________________________________

Tran’s Story

Tran’s son takes a school bus to school. The bus is supposed to come at 7:30 am to pick him up at the stop near his house. Tran waits with his son every morning.  At least two times a week the bus is late. This has been happening for a month now.  Sometimes the bus doesn’t even come until 8:00 am. This means that Tran is late for work and his son is late for school. 

What kind of problem is this (choose one of the categories):______________________

Who should Tran talk to first?_______________________________

What do you think Tran should say?

___________________________________________________________________

___________________________________________________________________

Handout: Writing about Your Experience

With School Problems
Think of a time you were worried about something that related to your child and school. What was the problem?  What did you do to try to solve the problem? Did it work?  Now that you have learned about advocating for your child, would you do anything differently?  

Write a paragraph. Describe the problem you were worried about. Write about what you did to try to resolve the problem. Include the final result.
_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

ACTIVITY #3: Calling to Set Up a School Meeting 
(Phone dialogs)
(Can be used/adapted for use with beginning level students)
Rationale:

When adults need to resolve a problem, they are often given a phone number to call. Using the phone in a second language is very intimidating. Here students practice phone language in the context of setting up a meeting at their child’s school to advocate for their child.

Student Objectives:

· Students will learn how to call their child’s school to set up a meeting.

· Students will gain fluency in telephone use.

Materials:

· Handout:  Phone Dialogs: Calling school to set up a meeting
Activity Outline: 
1. Explain objectives.
2. Group Discussion Question: Who likes talking on the telephone in English? Probably no one will raise their hands. Then ask why not and have parents share telephone stories.
3. Give out the Handout Phone Dialogs.  Read them aloud together. Point out some phone conventions: 
· You identify yourself by saying “This is……” and then state the reason for your call.

· You thank the person at the end and then say goodbye. You don’t just hang up. 

4. Have students practice the dialogues with a partner. Assign half the student pairs the first dialogue, and the other half the second one. Have them switch roles and read the dialogs over repeated times. Circulate and help with pronunciation and inflection.
5. Ask for volunteer pairs to come up to front of room and “perform” their dialogue. A few simple props like the secretary sitting at a desk with phone in hand help make it come alive.

6. For those pairs who just practiced Dialog #1, now give them #2 to read and vice versa, repeating the above steps. 

Follow-Up:

Have students as homework practice getting information from phone menus. For example, they could call the Boston Children’s Museum, 617 426 6500, and see if they can find out when the museum is open and how much it costs. You could do this with any of the museums your students might be interested in. 
Handout: Phone Dialogues: Calling school to set up a meeting
#1: Calling the school to set up a meeting with your child’s teacher

School Secretary: “Hello, Otis School.”

Gladys:   “Hi, this is Gladys Diaz. I want to set up a meeting with my 




    daughter’s teacher. 

School Secretary: “Who is your daughter’s teacher?”

Gladys: “Ms. Morales.”

School Secretary:  “She is teaching now, but give me a phone number where she 



    can call you later.”
Gladys:  “617 568 7341”

School Secretary:  “And how do you spell your name?”

Gladys:  “G-L-A-D-Y-S     D-I-A-Z”
School Secretary:   “Okay, I’ll give her the message.”

Gladys: “Does Ms. Morales speak Spanish?”

School Secretary:  “Yes, I think she does.”

Gladys:  “Thanks. Goodbye.”

#2: Calling the school to set up a meeting with the principal
School Secretary:  “Hello, Otis School.”

Farida:  “Hi, this is Farida Sarrah. My son is Omar Sarrah and he is in 




    third grade.  Could I speak to the principal?”

School Secretary: “She’s not in her office now. Can I take a message?”

Farida:   “Yes, would you ask her to call Farida Sarrah, 617 561 8918

School Secretary:   “What is this concerning?”

Farida:   “I want to meet with her about the field trip on Thursday.”

School Secretary:   “She will be here after school. Why don’t you stop by to see 



     her when you come to pick up Omar.”
Farida:   “Okay. Thank you very much. Bye”

School Secretary:   “You’re welcome. Bye.”

ACTIVITY #4: GETTING SPECIAL EDUCATION SERVICES FOR 
YOUR CHILD
Rationale:

Once a child is “in Special Ed”, a major role for the parent is built in by legislation. The parent must sign any and all service plans (called an IEP) and must attend annual reviews of their child’s progress to determine next steps. The process is designed to be an individual one within which parents can voice their questions and concerns about their child and the child’s needs. In this activity the focus is on gaining a basic understanding of Special Education and how children begin to receive services.
Student Objectives:

· Students will have a basic concept of Special Education

· Students will understand they can refer their children for Special Education services
Materials:

· Page explaining Special Education from the BPS website: http://www.bostonpublicschools.org/Domain/195 Best read online so parents can read it in their first language.
Activity Outline: 

1. Explain objectives.

2. Group Questions: Write on the board three key questions and elicit prior knowledge. 

· What is Special Education?

· What is a disability?

· What is an evaluation?

3. Here are some definitions you can use once parents have contributed their ideas:

Special Education: services which help children who have special learning 
needs. 

Disability: anything which interferes with a child’s ability to learn in a 
regular classroom. Examples:

· If a child is in a wheel chair, he can’t be in a classroom on the second floor if the school doesn’t have an elevator. 

· If a child always has trouble understanding what she reads, she won’t be able to keep up with her class without individual attention. 
Evaluation: In the Special Education context, it is a series of tests given to the child by different school staff to help decide whether the child is eligible for services.
4. Ask students whether they or any of their children have special learning needs. Give an example from your own experience or that of friends you have.  

5. Explain that there are two ways children are referred to Special Education. Either the teacher requests an evaluation, or the parent requests an evaluation. If the teacher requests the evaluation, the referral typically goes to the school’s Student Support Team and the parent is invited to the meeting. If any students in the class have children who receive Special Ed services, ask them to share how their children first started getting those services. 
6. Have students go to the BPS website on whatever digital device they ae using and go to http://www.bostonpublicschools.org/Domain/195  Somewhere on the page there will be a menu button that says Translate. Ha e students select the language they want to read the text in.   With an advanced level class, you might want to work your way through the English text, but it is fairly hard because it contains both unfamiliar vocabulary and unfamiliar concepts.  

7. Copy, print out and distribute in English the following key statements from BPS Special Education page. Read it over with the class, clarifying terms.  Help students understand the great significance of the first passage by asking them what happens in their countries when students have disabilities. What happens when a student can’t learn to read? What happens to a student who is deaf? What happens to a student who can’t walk?
                                Federal law guarantees every student the right to a free and            


               appropriate public education regardless of handicap or disability. State     

              law (CMR 28) guarantees the right to an education in the “least 




restrictive environment.” That means in typical classroom settings with 



students without disabilities.
This is the advocacy aspect you will focus on:

If you believe that your child is having difficulty making progress in a regular classroom due to a disability, you have the right to an evaluation of your child to find out if he or she has a disability and is eligible for special education services. Ask the principal/headmaster or Evaluation Team Facilitator (ETF) for this evaluation.
Encourage parents to request an evaluation if they think it is needed. In fact, when a parent requests the evaluation as opposed to a teacher, it tends to happen much faster. 
8. Explain that once all the tests are completed, there will be a meeting the parent is invited to where the results from the test will be explained to the parent and next steps will be decided upon. At that point, the parent will know who they can talk to about future concerns.
Follow-Up:
· Obtain blank copies from a school or the Special Education Department (617 635 8599) of some of the forms parents have to sign. Read them as texts together in class.
· Invite a special education teacher or administrator from the school to come speak to the class. 
ACTIVITY #5: A SPECIAL EDUCATION TELENOVELA: La Sopa de la Abuela 

(Can be used/adapted for use with beginning level students)
Note to Teachers: “La Sopa de la Abuela” is a five episode telenovela created in 2022 by the Arlington VA public schools to help families understand the referral process for special education services. .  The videos are in Spanish with English subtitles and follow one family. Each one is approximately 10 minutes long and is accompanied by a list of key messages for discussion. You can choose how to use the videos—in class, as homework, one at a time, several at once.  This activity would work equally well in a remote or a in person setting. 
Rationale:

Many immigrant parents have no experience with special education services and worry that their child is being labeled as having something wrong with them. “La Sopa de la Abuela” seeks to explain the referral process and remove any stigma associated with special learning needs. 
Student Objectives:

· Students will understand that a referral to Special Education does not mean something is wrong with their child. 
· Students will better understand the referral process and their role as parents. 
Materials:

· https://www.apsva.us/special-education/parent-resource-center/telenovela/
Activity Outline: 
1. Explain objectives.
2. Warm up:  Have students share experiences with special education.
3. Show and discuss the videos in whatever format works for the class. Ask students which characters in the telenovela they relate to the most. Using descriptive adjectives, have students describe how each character feels.
ACTIVITY #6: A DEEP DIVE INTO BOOKS ABOUT CHILDREN WITH DISABILITIES
(Can be used/adapted for use with beginning level students)
Note to Teachers: In this activity, students read up to three books about children with disabilities. In each case, the book becomes a text not only for parents and children to learn about disabilities but also to develop listening, speaking, reading and writing skills, and to experience what it means to engage deeply in a text. It is hoped that the classroom will have multiple copies of each book for students to use and borrow, but if this is not  possible, Read Alouds on YouTube can be substituted. The reading of each book follows the same activity outline:
1. Review what it means to be an Active Reader (see handout)

2. Activate prior knowledge and/or share background materials

3. Make predictions based on the cover of the book

4. Read the book aloud slowly, with students following in their own texts. Stop every few pages for discussion and skill building activities. 

5. Explain vocabulary in context as you read. Keep a running list of key words. 

6. Have students choose their favorite picture in the book and explain their choice.

7. Do a summary activity of some kind

8. Give students the book to take home and read with their children

9. Have students do a final Family Literacy project related to the book

For more on how helping students learn how to read with children, see  Unit 3 Reading With Children in this curriculum. 
Rationale:
The rationale for this series of activities is threefold:  The first is to help parents and their children deepen their understanding of the nature of various disabilities.  The second is to introduce parents, many of whom did not grow up reading books for pleasure, to what it means to deeply engage with a text.  And the third is to show ESOL teachers how you can create a full ESOL curriculum using the text of a children’s book.
Student Objectives:
· Students will practice Active Reading.

· Students will be able to name a minimum of four different types of disabilities.

· Students will make at least one personal connection with the book.

· Students will engage in a conversation with their children about children with disabilities

Materials:

· Handout: Be an Active Reader. Make multiple copies.

Handout: Be an Active Reader!
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· Make personal connections to the story.

· Be curious, ask questions, and search for answers.

· Predict what you think will happen—and check out your predictions!

· Read “between the lines” to understand the deep meaning of the story.

Have a continuous conversation with the text and the author as you’re reading!

Handout: ¡Sea un Lector Activo!
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· Haga una conexión personal con la historia.

· Sea curioso, haga preguntas, y busque las respuestas.

· Prediga lo que usted piensa va a suceder—y compruebe sus predicciones.

· Lea “entre líneas” para un entendimiento más profundo de la historia.

¡Tenga una conversación continua con el texto y el autor del libro que usted está leyendo!

ACTIVITY #6a:  JUST ASK, SONIA SOTOMAYOR 

(Can be used/adapted for use with beginning level students)
Description of the book: The full title of the book is Just Ask—Be Different, Be Brave, Be You. Drawing on her personal experience of being diagnosed with juvenile diabetes at the age of seven and feeling different, especially as she had to inject herself with insulin every day, Chief Justice Sotomayor has written a story published in 2019 about a group of children who are different and who are building a garden together. Each child explains his or her condition, such as diabetes or Down syndrome or autism or blindness and asks questions of the other children as their garden grows. 

Materials:
· Multiple copies of Just Ask, by Sonia Sotomayor, illustrated by Rafael Lopez, Penguin Random House, 2019. Or, Just Ask Read Aloud, https://youtu.be/lLSenJzbXJM
· Handout: Talk to Your Child About School

Activity Outline: 
1. Distribute handout Be an Active Reader. Explain and give examples of each bullet. Make a poster to have up in the classroom so that you can easily refer to it.
2. Activate Prior Knowledge:
· Who is Sonia Sotomayor? Have students share what they know and then project a seven minute video clip of Justice Sotomayor being interviewed about her life and new book. “Going from the Bronx to the Supreme Court.”  

· Do you know anyone who is diabetic? What do they have to do to take care of their diabetes? Do any of you have children with special needs?  What kind of help do they need?  Have students discuss these questions in partners and then share with the whole class. 

3. Make predictions based on the cover of the book

· Review what prediction means from the Be an Active Reader handout. Stress that this is a key aspect of active reading. Ask whether students ever ask themselves “What do you think is going to happen next?” as they read a book or watch a TV program or movie.  

· Give out the book, ideally one to each student, and ask students to predict what they think the book is about when they just look at the cover.  Write down the predictions on easel paper and tell them the predictions will be reviewed when the class finishes the book. Was anybody right? Partially right?  Did your prediction change as you started reading the book? 

· As you look at the cover, go over the terms author and illustrator and distinguish between the two. 
4. If students have their own copies of the book, give each student small round dots and have them number the pages.  Many picture books do not have page numbers, and it makes it difficult to refer back to anything in the story or the illustrations. 

5. Begin the book by projecting a  three minute video segment of Justice Sotomayor reading the first few pages of her book to a group of preschool children. It will get students excited about reading the book. After you watch the clip, ask students to describe the kind of person they think she is. 

6. Read the book (or watch the read aloud). Each two-page spread in Just Ask is set up the same way. One child introduces himself, explains the different condition they have, and then asks a question of the other children. For example, Rafael explains he has asthma and what that means. Then he says, “My inhaler is like a tool to help my body. Do you use a tool to help your body?” Stop every two pages. 
· Keep a running list of each of the conditions explained. Ask whether students know anyone with that condition.  Ask whether this is making a personal connection to the story. Have students answer for themselves the questions posed by the children. Vary the format. Sometimes have them answer the questions as a whole class, sometimes in smaller groupings. Share your own answers to the questions as well. 
· As you finish reading each page, pause and ask students if they have questions about an unfamiliar word or phrase they don’t understand. If you judge it a useful word or phrase, add it to a growing list of vocabulary words from Just Ask. Have students write those words in their notebooks and keep their own running list.

7. Have students choose their favorite picture in the book and explain their choice.

· Hand out Post-its and ask students to look through the book once again and choose their favorite picture.   When they are done, each person shares the illustration they have picked (this is where page numbers come in handy) and explains why they like that particular picture.  You may want to do a mini lesson on how to use the verb Remind compared to the verb Remember. Help students practice these stems: “This reminds me of…..” and  “I remember when….”

· Ask for a show of hands from the group: Was your classmate making a personal connection with the story?  Is that part of Active Reading? 

· Explain that when reading picture books with children, choosing a favorite picture  is always a good activity to do because you are giving children the chance to express their own opinion and it is an open ended question, e.g. there is no one right answer.  
8.  Summary Activity

· Ask students what they know about Special Education or SPED as it is sometimes referred to.  Once they have contributed their ideas, here are some definitions you can use: 

a) Special Education: services which help children who have special learning needs.

b) Disability:  anything that interferes with a child’s ability to learn in a regular classroom. 

· Review the list of disabilities described by the children in the book. Divide students up into groups of three or four depending on class size and assign note takers.  Good questions for group discussion would be: How would your life be the same and how would it be different if you were born deaf or you were born blind?  Which would be the hardest disability to overcome? Which would be the easiest?
· Before breaking into groups, this might be a good time to insert a mini lesson or review of comparative and superlative adjectives.  When you reconvene the group, see what conclusions have been come to. 

9. Give students who are parents the book to take home and read with their children or assign watching the Read Aloud as a parent/child homework assignment. 
· Demonstrate a variety of shared reading strategies parents can use. These recognize the fact that often with ESOL students, the children from 1st or 2nd grade and above often read more easily in English that their parents.  
a) Parent reads to child. 

b) Child and parent read alternate pages.

c) Parent has child read to them.

d) The best reader in the family reads to everyone.

e) They can watch together one of the many YouTube Read Alouds of this book.
9.  A final Family Literacy project

Give parents the attached handout Talk to Your Child About School.  They ask their children questions about their awareness of classmates who are different or in Special Education and how those children are treated. They can talk to their children in their home language, but when they report back to the class, they will report in English.
Handout: Talk to Your Child About School 

Directions: Choose one of your children to talk to. Or use a separate form for each child.   Ask them these questions. You can talk to them in whatever language you want. Write and practice the answers in English.  Tell us what you learned in our next class.

1. Do you know if you have children in your school with special needs? For example, they are in a wheelchair, or leave to go to special tutoring?
2. Are there children in your school or your class who seem really different from other students?

3. How are they different?
4. How do other students act towards them?

5. How do you act towards them? 
ACTIVITY #6b: THANK YOU MR. FALKER, BY PATRICIA POLACCO. 
(Can be used/adapted for use with beginning level students)
Description of the book: This is a heartfelt, true story (1998) of a little girl who is starting kindergarten with promises from her entire family of the wonders she will soon experience when she learns to read.  However, Trisha can’t learn to read although she is a wonderful artist.  She feels stupid and different and is bullied in school. It isn’t until fifth grade that a teacher recognizes she can’t read, and starts working individually with her on her dyslexia.  He teaches her to read and she grows  up to become a famous children’s book author and illustrator.  This book is her thanks to that teacher.
Materials:
· Handout: Thank You Mt. Falker Reading Comprehension Questions

· Handout: For teachers: Thank You Mr. Falker Group Dictations

· Handout: Family Sharing of Experiences related to Thank You Mr. Falker

1. Review what it means to be an Active Reader
· Give out new copies of the bilingual handout or point to poster in the classroom.  Review each bullet and give examples. (The handout is included in introduction). 

2. Activate Prior Knowledge
· If students have already read the first book this series, Just Ask, by Sonia Sotomayor, go back to look at again at pages 13-14 where Bianca shares having dyslexia and what that means. Note that often children with dyslexia love to draw and are good artists. (This is the case in Thank You Mr. Falker.)

· Did any of your children have trouble learning to read?  Can they read now or is it still hard for them? What happens to children in school when they don’t read well? 

· Have you ever heard the term dyslexia?  Do you know what it means? Do schools help children who have dyslexia or other reading difficulties.  

3. Make Predictions Based on the Cover of the Book

· Review what prediction means. Point to it as a key aspect of being an active reader. Ask whether students ever ask themselves or their children “What do you think is going to happen next?” whether it involves a book or a TV program or a movie.  The answer is a prediction. 

· Give out the book, ideally one to each student. Ask, What is the little girl doing? How does she feel? Who do you think the main character is from looking at the cover? Then  ask students to predict what they think the story is going to be about  based on the cover. Don’t tell them that this is a true story. Write down the predictions on easel paper and say that the predictions will be reviewed half way through the book. At that point students will make new predictions and revisit those when the class finishes the book.

· As you look at the cover, ask Who is the author? Who is the illustrator?  Remind students that if there is only one name listed, that means the person is both the author and the illustrator. This is true of many picture books where the illustrations are as important as the story. 

4. Preview keywords

Thank You Mr. Falker has some vocabulary which may be unfamiliar to your students. Preview the following key words which are in the order they appear in the text. Always ask for a show of hands on whether students have heard the word before.  Keep the word list visible in the classroom and have students write the words down in their notebooks. It is a good idea to have students read the words aloud, in choral recitation fashion, so they hear as well as read the word. When you get to the word in the story, pause and review meaning. 

· Dyslexia  (this term is never used in the book, but describes the learning disability of the main character, Trisha.)

· Knowledge (p.2)

· Wiggling shapes (p.6)

· Dumb (p.6)

· Fireflies (p.8)

· Stack of blocks (p.11)

· Stumble  (p.15)

· Stomachache (p.17)

· Teacher’s Pet (p.17)

· Brilliant (p.20)

· Tease (p. 20)


· Hide (p.24)

· Ugly (p.24)

· Mole (p. 26)

· Memorize (p27)

· Bravery (p30)

5. Read aloud slowly, with students following in their own texts. Stop every few pages for discussion and skill building activities. 
Give students small round dots and have them number the pages.  Many picture books do not have page numbers, and that makes it difficult to refer back to anything for discussion. Page 1 is a picture of the grandfather pouring honey on Trisha’s book. Page 2 begins with the text “The grandpa held the jar of honey so that all the family could see……”  The last page of the book is page 35, an epilogue of sorts, where the author begins “ The rest of the year became an odyssey of discovery and adventure…..” Check with students mid way through their numbering of pages to see literally whether everyone is on the same page. 

Page 1: Let the picture tell the story of a unique family tradition.  What is the grandpa doing? Why do you think he is doing it?

Page 3: Why did Trisha want to learn to read so badly?

Page 6: 

· Have students in pairs make a list of everything they now know about Trisha. Make a group list when class comes back together. 

· Ask what happens when Trisha tries to read? List all the answers students generate. 

· Read the last sentence on the page, “Trisha began to feel ‘different’. She began to feel dumb.” Have students discuss either in small groups whether they or their children ever felt dumb or different in school. Offer an example of your own if you have one.  If any students do make a connection to their own experiences, point to the active reading poster and remind students that making a personal connection to the story is a key part of Active Reading. 

Page 8:  Read the page. Then go back and have students find and highlight where grandma says “To be different is the miracle of life.”  What does she mean by that? And why does she compare Trisha to the fireflies? With a partner, have students discuss why Trisha felt safe in her grandma’s arms.

Pages 9-10: The metaphors on page 9 are complex. Have students read the pictures: what are Trisha and her grandma doing? You can have students try to puzzle out the metaphors or you can simply explain that her grandparents both died and went to heaven, which her grandma believed was on the other side of the stars. 

Pages 11-12: Show or explain to students what letters and numbers look like to people with dyslexia, like Trisha. To show, project “This is what reading is like if you have dyslexia.”  To explain, review the linked list of common ways people with dyslexia see letters and draw some examples on the board. 

Pages 15-16:  Before reading the page, ask students to read the pictures and guess what is happening. After reading the page, explain the idiom “To make fun of”.  In pairs, have students discuss whether 1) they were ever made fun of when they were children and 2) whether their own children are ever made fun of in school.

Pages 17-18:
a. Ask whether Trisha liked or didn’t like school. Why?  

b. Review the concept of “teacher’s pets”. Another phrase often used is “Playing favorites.”  Does the new teacher treat all the children fairly? Underline or highlight the words which answer this question for you.  

c. Review the initial predictions students made about the story based on the cover. Ask students to predict now, halfway through the book, what they think will happen to Trisha. Have them write their new predictions down in their notebooks and save them.
This is a good place to pause and have students work on some reading, writing and grammar activities related to the text.   See the next page. 

These Activities refer to pages 1-18:
1.   Making connections to the text: A drawing and storytelling activity

Pick something in the book on pages 1-18 that made you think of something in your own life. It could be the in the text or in a picture.  Then draw a quick picture of that event in your life. Using your picture, tell your classmates the story of that memory. 

2. Reading Comprehension Questions:  See handout at end of the activity.  These could be done in class or as homework.

3. Group Dictation: See handout at end of the activity.  

Put students in pairs or trios. Dictate a simple sentence about Trisha to each group and ask all the individuals in that group try to write down the sentence they hear.  You can repeat the sentence as many times as requested, but always repeat the whole sentence (so that students listen for the idea not just for individual words out of context).  After each individual in a group thinks they have gotten the sentence, the partners share their work and make edits, coming up with what they think is the correct version.  Do this with four or five sentences.  Invite someone from one of the groups to come up and write sentence #1 on the board. Have other students see if the sentence is correct or needs more editing. Then ask someone from another group to come to board and write sentence #2, etc.

4. Do grammar reviews using the text. For example, review regular and irregular verbs in the past tense and then ask students how many of each kind can they find on a given 
two-page spread of the story. You can make it a competition. Or review the present continuous and then have students use it in describing what is happening in various pictures in the book. You can go page by page. Ask one student to describe what is happening and then ask the next student if they can add to what their classmate said using a different verb. When there are no more additional actions to name, move on to the next page.
Pages 19-20: 

a. Have students read the picture before reading the text aloud. What do they think is happening? Remind students that Trisha’s favorite thing to do is draw.  In fact, many artists have had dyslexia, including Pablo Picasso and Leonardo Da Vinci. This is thought to be true because with dyslexia, your brain sees things in different and creative ways.  

b. After reading through the page, ask students to figure out with a partner what Mr. Falker means when he says, “Stop! Are all of you so perfect that you can look at another person and find fault with her?” 

Pages 21-22:  Ask, What word would you use to describe Eric?  (bully). Have students share their understanding of what a bully is.  Explain that Eric isn’t just mean, (a good adjective to teach) but fits the definition of a bully because he torments her over and over again.  It isn’t just one time.  Ask them to share any experiences with bullying they or their children have had.  

Pages 23-24: Review vocabulary word hide. Before reading the page aloud, ask students what Trisha is doing in the illustration. Ask students for adjectives that describe anything Trisha might be feeling and list those on the board.  

Pages 25-26: This is a very dramatic scene. After reading it, assign roles (Eric, Trisha, Mr. Falker) and have students act it out. Maybe do this several times with different students taking the three roles.  Ask the student playing Trisha how she felt when Eric pulled her out of the closet (or corner) and danced around her calling her names.  

Pages 27-28: Ask why the letters on the board that she was written look so strange.  Remind students what it means to have dyslexia.  (See above, pages 11-12, for links to help explain why dyslexia makes it so hard to read. 

Pages 29-30:  Ask, why Mr. Falker says she is smart and brave?  What else does he say to comfort her as she cries? 
Pages 30-31:  Ask students again how they think Trisha feels when she could finally read a paragraph.  Try to elicit more adjectives than just happy. And ask them why they think Mr. Falker and Ms. Plessy had tears in their eyes.

Pages 32-33: 

· See if students remember the tradition of the honey from the very beginning of the story. You might ask students to try to puzzle out “The honey is sweet and so is knowledge, but knowledge is like the bee who made the honey, it has to be chased through the pages of a book.”  Or, if this seems to complex, just write on the board “knowledge has to be chased through the pages of a book” and ask what this means.  

· Explain idiom “tears of joy.”  That is why tears are rolling down Trisha’s face.  Ask for examples of a recent time students can remember crying from happiness, not sadness or have students talk about this with a partner. Remind them once again that being an active reader means making personal connections to the story. 

· Have students get out the predictions in their notebooks they wrote halfway through the story. Did anyone predict that Trisha would finally learn to read and that Mr. Falker would be the teacher who helped her?  

Page 35:  

· In this epilogue, the author reveals that this is a true story and that she, Trisha, grew up to be a famous children’s book author and illustrator.  Ask for a show of hands: How many of you guessed this was a true story?  

· If possible, have on hand some other Patricia Palacco books to pass around for students to see or go on line to look at images of her other books. 

6. Have students choose their favorite picture in the book and explain their choice.

· Hand out Post-its and ask students to look through the book once again and choose their favorite picture.   Then each person shares the illustration they have picked (this is where page numbers come in handy) and explains why they like that particular picture.  You may want to do a mini lesson on how to use the verb remind compared to the verb remember. Help students practice these stems: “This reminds me of…..” and “I remember when….”

· Ask for a show of hands from the group: Was your classmate making a personal connection with the story?  Is that part of Active Reading? Explain that when reading picture books with children, this is always a good activity to do because you are giving children the chance to express their own opinion by asking an open-ended question, e.g. one with no correct answer.
7- Summary Activities

· Watch this YouTube video of Patricia Polacco giving a speech at a gala for the Lab School, a private school in Washington DC for students with language based learning disabilities. In it she talks at length about how Mr. Felker (his real name) saved her life.

· Divide students into small groups to share memories and tell stories of a teacher who was really important to them and/or changed their lives.  As homework, ask them to write the first draft of a letter to this teacher. You might want to review the form of a letter on the board.  Correct the drafts and have students type or rewrite their letters and make a bulletin board or booklet of them. 

· Read together the biography of her on the Reading Rockets website.
8. Give students who are parents the book to take home and read with their children

· The language in Thank You Mr. Falker is hard. Parents may not be able to easily read the book to their children.  Discuss with the class what some other shared reading strategies might be: 

a. Parent has child read to him or her.

b. The best reader in the family reads to everyone.

c. They can watch together one of the many YouTube Read Alouds of this book.

· Whatever shared reading strategy chosen, parents should ask children to make predictions, make connections, and ask their children to choose their favorite picture and explain their choice. Remind them to ask their children open ended questions about the story. If you want to review open ended questions with students, go to the unit in this curriculum called Reading With Children.
9. A Final Family Literacy Project: Parents and Children Compare Experiences

Part 1:  Parents and children will have a structured conversation, in whatever language they choose, sharing experiences related to important themes in Thank You Mr. Falker.  See worksheet on the next page. 

Part 2: Parents will show their children the letter they wrote in their English class addressed to a teacher who had been important to them. Their children will then write similar letters to their favorite teachers, thanking them. Younger children could draw a picture of that teacher doing something that made the child feel good.

Handout: Thank You Mr. Falker: Reading Comprehension Questions
Pages 1-18
Directions: Read again pages 1-6 and answer these questions:

List at least three things you now know about Trisha:

 _________________________________

_________________________________

_________________________________

Why does her grandfather pour honey on the book? ________________________________

___________________________________________________________________________

What happened when Trisha tried to read? _______________________________________

___________________________________________________________________________

Directions: Read again pages 7-10 and answer these questions:

What does Trisha’s grandmother say about her being different? _______________________
________________________________________________________________________________________________
Do you think this was a good answer?  Why?___________________________________________
______________________________________________________________________________________________
Why does Trisha feel safe with her grandmother?___________________________________

___________________________________________________________________________________________
What happened to Trisha’s grandparents? _______________________________________.

Directions: Read again pages 11-18 and answer these questions:
Page 11:  Why is reading torture for Trisha?_________________________________________
____________________________________________________________________________________________
Page 11: What does her mother announce (tell her)?________________________________

  ___________________________________________________________________________________________
Page 15:  What happens at the new school?__________________________________________
____________________________________________________________________________________________
Page 18:  Who is the man in the picture do you think? 

___________________________________________________________________________________________
Page 18:   What kind of person do you think he is?


____________________________________



____________________________________



____________________________________

Handout For Teacher: Thank You Mr. Falker: Group Dictations

Group A: Simpler

1. Trisha wanted to learn to read.

2. She was a very good artist.

3. She had trouble reading because the letters looked funny.

4. Trisha began to think she was dumb.

5. She stopped wanting to go to school. 

6. Trisha liked to be with her grandparents on their farm.

Group B: harder

1. When Trisha went to school, she felt different because she could not read.

2. Other children made fun of her and called her dumb.

3. Trisha loved to draw and was a very good artist.

4. Her grandmother told her “To be different is the miracle of life.”

5. Trisha felt safe and happy when she was with her grandparents on their farm. 

6. The new teacher treated all the children the same and there were no teacher’s pets. 

Handout: Sharing Experiences Related to Thank You Mr. Falker
Directions:  You and your child or children should discuss these questions with each other.  It might work best if the parent answered the question first.

1. Did you ever feel dumb or stupid in school? Describe your experiences.

2. Do you remember a time when other children made fun of you? Describe your experiences.

3. What is or was the hardest subject for you in school? Did you get better at it? How?

4. Do/did you have a special teacher you remember? Why do you remember this teacher?  What did you like about this teacher?  

ACTIVITY #6c: Wilma Unlimited, by Kathleen Krull. 
The text and activities here are designed for intermediate level students.

Description of the book: This is an award winning, true story (1996) of African American runner Wilma Rudolph who overcame childhood polio and segregation and not only walked again, but ran.  In the 1960 Summer Olympics, she became the first American woman to earn three gold medals in a single Olympics and was declared the fastest woman in the world. 

Materials:
· Handout: Wilma Unlimited Reading Comprehension Questions

· Handout: For teachers: Wilma Unlimited Group Dictations
1. Review what it means to be an Active Reader
· Give out new copies of the bilingual handout or point to poster in the classroom.  Review each bullet and give examples. (The handout is included in introduction). 

2. Activate Prior Knowledge

· Does anyone know what the Olympics are? 

Go to https://www.olympic.org/photos to project photos of various Olympic Sports. Focus on track and field photos as Rudolph competed in Track and Field. Talk about the medals athletes win—gold, silver, bronze.

· Does anyone know what the disease polio is? 
Show some Google images of children with polio. Based on the images, ask how polio affects children. Explain that many children in US used to get polio. But because of vaccinations, the last case in the US was in 1979.  This is one of the important vaccinations children must get before they start school. Ask how polio seems different from COVID 19.  (Almost everyone who got polio before the vaccine were children under 5, whereas it is mainly adults who got sick from COVID 19.) 

· What is an obstacle? Have you ever had to get past one?

Do a physical demonstration of something that is in your way to get across the concept. Have students share their experiences. Note that immigrants typically have to overcome lots of obstacles, learning a new language for one.
3. Make Predictions Based on the Cover of the Book

· Review what prediction means. Point to it as a key aspect of being an active reader. Ask whether students ever ask themselves or their children “What do you think is going to happen next?” whether it involves a book or a TV program or a movie.  The answer is a prediction. 

· Give out the book, ideally one to each student, and ask students to predict what they think the book is about when they look at the cover.  Tell them that this is a true story, a biography. Write down the predictions on easel paper and tell them the predictions will be reviewed half way through the book and students can make new predictions and revisit those when the class finishes the book.

· As you look at the cover, go over the terms author and illustrator and distinguish between the two. 

4. Preview keywords

Wilma Unlimited has a lot of vocabulary which may be unfamiliar to your students. Preview the following key words which are in the order they appear in the text. Always ask for a show of hands on whether students have heard the word before.  Keep the word list visible in the classroom and have students write the words down in their notebooks. It is a good idea to have students read the words aloud, in choral recitation fashion, so they hear as well as read the words. When you get to the word in the story, pause and review meaning. 

Pneumonia (p.3)

Polio (p.4)

Exercises (p.7)

Paralyzed (p.7)

Practice (p.7)

Brace (p.11) 

Concentrate (p.14)

Triumphant (p.17)

Astonishment (p.21)

Athletic Scholarship (p.23)

Track and Field (p. 23)

Twisted ankle (p. 25)

Compete (p. 27)

Gold Medal (p.27)

Finish line (p. 29)

Relay Race (p. 29) 

5. Read aloud slowly, with students following in their own texts. Stop every few pages for discussion and skills building activities. 
· Give students small round dots and have them number the pages.  Many picture books do not have page numbers, and that makes it difficult to refer back to anything for discussion. The first page of the actual story, which begins “No one expected such a tiny girl to have a first birthday,” is Page 1. 

Page 1: Read just the opening sentence (see above) and ask students what that means.  This is an example of Reading between the lines, one of the elements of Active Reading.

At end of Page 3: Have students in pairs make a list of what they now know about Wilma and her life. Make a group list when class comes back together. See if students understand why only “One doctor in Clarksville would treat black people.”

Page 7: Pick up on the theme of segregation and having to ride on the back of the bus. Have students ever heard of Rosa Parks?

Page 9-12: Break into small discussion groups. Give students questions to discuss such as: In the picture on page 9, how do you think Wilma is feeling? Why can’t she go to school?  What does she do to “fight back”.  What happens when she gets to school?  What does it mean the other children made fun of her?  Can kids now go to school even if they can’t walk?  

Pages 13-20:  In pairs, have students “read” the pictures only and tell each other the story of what is happening in the church just from the illustrations.  They can’t look at the words. Gather whole class together again and read the text of those pages.  Ask students whether they guessed right about what was happening. Why was her smile “triumphant”? Why did she know “her life was beginning all overagain.”

This is a good place to pause and have students work on some reading comprehension and writing activities which area described on the next page. 

These Activities Refer to Pages 1-20:

1.   Making connections to the text: A drawing and storytelling activity

Pick something in the book on pages 1-20 that made you think of something in your own life. It could be in the text or in a picture.  Then draw a quick picture of that event in your life. Using your picture, tell your classmates the story of that memory. 

2. Reading Comprehension Questions:  See handout. These could be done as homework too.

3. Group Dictation: See dictation samples which follow. 

Put students in pairs or trios. Dictate a simple sentence about Wilma to each group and ask all the individuals in that group try to write down the sentence they hear.  You can repeat the sentence as many times as requested, but always repeat the whole sentence (so that students listen for the idea not just for individual words out of context).  After each individual in a group thinks they have gotten the sentence, the partners share their work and make edits, coming up with what they think is the correct version.  Do this with four or five sentences.  Invite someone from one of the groups to come up and write sentence #1 on the board. Have other students see if the sentence is correct or needs more editing. Then ask someone from another group to come to board and write sentence #2, etc.

4.  Do grammar reviews using the text. 

For example, review regular and irregular verbs in the past tense and then ask students how many of each kind can they find on a given two page spread of the story. You can make it a competition. Or review the present continuous and then have students use it in describing what is happening in various pictures in the book. You can go page by page. Ask one student to describe what is happening and then ask the next student if they can add to what their classmate said using a different verb. When there are no more additional actions to name, move on to the next page.

Page 21-23: Check for understanding: Was Wilma better at basketball or running? Remind students what Track and Field is. Perhaps show some more Olympic Google photos. Have each student now make a second prediction and write it on an index card:  What do you think will happen to Wilma by the end of the story? Collect and save those cards. 

Page 23:  Explain what an athletic scholarship is.  Ask students if they or any of their children are good athletes. Who was or who will be the first person in their families to go to college? 

Page 25:  Divide students into pairs after reading the page aloud. Ask them to list three reasons Wilma felt under a lot of pressure.  Then ask them to share with their partner a time they were under a lot of pressure. 

Page 28:  Look at the illustration.  What does the way the artist has drawn Wilma tell you about her?

Page 31-32:  Explain or ideally demo a relay race in some way. A grammar relay race to review irregular verbs in the past would get the concept across and be a good change of pace. The marker students are handing from one to the other is the “baton” here. The following is from the ESL Library. Write two (or more, if you want more than two teams) columns of common base verbs on the board before class starts. The columns should be identical. (For a more challenging race, choose less common verbs.)

· Divide the class into two (or more) teams.

· Move desks and chairs out of the way.

· Line students up facing the board.

· When you yell “Go!”, the first student from each team must run to the board and write the past form of any one verb next to the base form.

· That student then races back and hands the marker or chalk to the next student in line. Continue until one team has all the verbs filled in.

Page 33: Focus on “Ever since the day she had walked down the aisle in the church, Wilma had known the power of concentration. “Ask, What is that power? Refer back to page 13. How does Wilma use the power of concentration here?  Is this similar to the expression “If you set your mind to it, you can do anything.?”

6-Have students choose their favorite picture in the book and explain their choice.
· Hand out Post-its and ask students to look through the book again and choose their favorite picture.   When they are done, each person shares the illustration they have picked (this is where page numbers come in handy) and explains why they like that particular picture. You may want to do a mini lesson on how to use the verb Remind compared to the verb Remember. Help students practice these stems: “This reminds me of…..” and “I remember when….”

· Ask for a show of hands from the group: Was your classmate making a personal connection with the story?  Is that part of Active Reading? 

· Explain that when reading picture books with children, this is always a good activity to do because you are giving children the chance to express their own opinion to an open-ended question, e.g. there is no right or wrong answer.  

7- Summary Activity

· Check the student predictions on index cards that they made half way through the book about what they thought was going to happen to Wilma.  Was anyone’s prediction correct?

· Watch this YouTube Video (one of many) about Wilma Rudolph --Wilma Rudolph, an uphill battle  https://www.youtube.com/watch?v=igl8DmcKRhQ
· Look at author video or transcript on Reading Rockets

https://www.readingrockets.org/books/interviews/krull  live video with authors


https://www.readingrockets.org/books/interviews/krull/transcript#fastest
8. Give students who are parents the book to take home and read with their children

· The language in Wilma Unlimited is hard. Parents may not be able to easily read it to their children.  Discuss with the class what some other shared reading strategies might be: 

d. Parent has child read to them.
e. The best reader in the family reads to everyone.

f. They can watch together one of the many YouTube Read Alouds of this book.

· Whatever shared reading strategy chosen, parents should ask children to make predictions, make connections, and choose their favorite picture in the story and explain why. Remind them to ask their children open ended questions about the story. If you want to review open ended questions with students, go to the unit in this curriculum called Reading With Children.

9. A Final Family Literacy Project: A Wilma Rudolph Timeline

Preparation for the project: 

· If your students are unfamiliar with timelines, walk the class through creating simple ones based on their lives.  Draw a timeline on the board.  The first point is the year the student was born. The second is the year they came to the US. The third and final is when they started in the English class. Have each student draw out this timeline. 

· Read over with the class the description of the project to make sure everyone understands it.  For example, what would be the date on the timeline? 

The project: (give this to students to take home.) 

Read again with your child the last line of the story: “Wilma Rudolph, once known as the sickliest child in Clarksville, had become the fastest woman in the world.” With your child, make a timeline of the major events in Wilma’s life. Use the author’s note at the back of the book to add additional events. Do a first draft in pencil, and then use colored pencils or markers to make the timeline colorful.  Ask your teacher for necessary art supplies if you don’t have any at home. 

Handout: Wilma Unlimited: Reading Comprehension Questions:

Pages 1-20
Page 1:  How much did Wilma weigh at birth?   ___________________________


 How many brothers and sisters did she have? _________________________

Page 3:  Why did people worry about her? __________________________________________

Page 5:  What happened to most children who got polio?_______________________________

Page 7:  Why did Wilma and her mother always ride in the back of the bus when they went to the hospital? __________________________________  

  
Why did they have to go to a hospital that was 50 miles away?___________

______________________________________________________________

Page 9:  Why couldn’t Wilma go to school? ___________________________________________________
Page 11:  When she did finally go to school, what did her classmates do? __________________
               ____________________________________________________________________________________________
Page 13:  What are two reasons church was Wilma’s “favorite place in the world.”


_________________________________________________________________________

_________________________________________________________________________

Page 13:  What was the bravest thing she had ever done?_______________________________

Page 17-18:  Why did Wilma such a triumphant smile on her face? _______________________


___________________________________________________________________________________________
Page 19:  Why did Wilma know her “life was beginning all over again.”  __________________

____________________________________________________________________________________________________

Handout for Teacher: Wilma Unlimited: Group Dictations
Group A: Simpler

1. Wilma had 19 brothers and sisters.

2. She got polio when she was five years old.

3. They said Wilma would never walk again.

4. Wilma wanted to go to school.

5. Wilma was very brave. She walked for the first time in her church.

Group B: harder

1. People didn’t think Wilma would live until her first birthday. 

2. Wilma watched her brothers and sisters go to school every day.

3. Wilma did a lot of leg exercises to make her legs stronger.

4. Church was Wilma’s favorite place in the world.

5. When Wilma was 12, she took off her brace and sent it back to the hospital.

6. Her life was beginning all over again.
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� This activity was suggested on the Be A Learning Hero website.  https://bealearninghero.org/reading-library





Advocacy and Special Education:  Topic 2 Unit 4  Page 19                                   ©English for New Bostonians 2022

